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“Who dares to teach must never
cease to learn.”

—John Cotton Dana



Communicating with students, 
families, and other audiences 
about student progress

5.5

16 1

behavior contracts, phone logs, classroom newsletters, and 

video projects; maintains participation in general education 

student recognition venues, general education site programs 

(i.e., open house, back to school night, progress reports, 

report cards); ensures parents and students present and 

participate in IEP; communicates in parents’ native language; 

brings assessment information to IEP (data, work samples, 

portfolio); shares assessment information in family friendly 

language; maintains high expectations for student behavior 

and achievement across all environments; maintains confi-

dentiality at all times; ensures parental rights and procedural 

safeguards are explained to parent; communicates regularly 

with other professionals; works collaboratively with other 

professionals and agencies.

As the instructional leader in the classroom, the teacher uses 

detailed written daily lesson plans to define paraprofessional 

assignments, student groupings, and instructional lesson/ma-

terials; develops systems to open communication in a variety 

of ways with student/paraprofessional/family/DIS/general 

education; ensures a regular system is in place to exchange 

communication with parents or guardians; encourages 

participation for all special education staff on school-based 

professional learning community teams; maintains parent 

contact with weekly folders, daily communication logs,

5 Standard Five: Assessing Student Learning

The California Standards for the Teaching Profession is a set of six standards that guides the profession of teaching. These stan-

dards provide descriptions of the roles and responsibilities of educators and a new vision of the scope and complexity of improving 

student learning.

At the Riverside County Office of Education, we truly believe that all students can learn. It is our belief that by working collabora-

tively we have the capacity to increase achievement for all students across Riverside County, regardless of the nature or severity of 

their handicaps.

Restructuring professional development to shift from a focus on teaching to a focus on student learning is a courageous and neces-

sary action for high-performing schools. In order to raise student achievement for all students, it is necessary to raise our expecta-

tions of student learning for students with special needs in focused and specific ways. The belief that all students can learn must 

be firmly entrenched in the culture of the learning community. Characterized by an environment of collaboration that begins with 

Professional Learning Communities, all of our efforts and everything we do as educators are viewed through the lens of how our 

actions will impact student learning.

This is intended to be used as a resource for educators who strive 

to implement research-based strategies and best practices as a 

means of increasing student learning. It is intended to be a tool in 

Professional Learning Communities as they collaborate to discuss 

implementation of scientific research-based instructional strategies.

Kate Cahill
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Standard One: Engaging and Supporting All Students in Learning
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Standard Five: Assessing Student Learning
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Involving and guiding all 	
students in assessing their 
own learning

Connecting students’ prior 
knowledge, life experiences, and 
interests with learning goals

Using the results of assessments 
to guide instruction

Using a variety of instructional 
strategies and resources to respond 
to students’ diverse needs

1.2

Teacher prepares assessment reports for IEP meetings; inter-

prets IEP goals into daily/monthly/school year instructional 

plan; ensures all staff is familiar with current student goals 

and objectives; interprets formative assessment to guide 

instructional lessons in response to student needs and behav-

ior; constantly checks for understanding/mastery; maintains 

correction procedures in place; employs multiple ways to 

determine competency and mastery; determines grouping for 

instruction (heterogeneous and homogenous); creates weekly 

schedules reflecting current IEP goals being addressed; 

consistently reflects on lesson effectiveness; self-assesses and 

adjusts instruction in response to student needs.

Teacher communicates learning objectives in daily lessons; 

embeds assessment with instruction (i.e., picture/written 

journals, art projects, student demonstrations, dioramas, star 

charts, checklists, graphing progress, oral reports); compiles 

portfolios; leads reflective discussions; employs student/

teacher conferences, models assessment skills and strategies 

to help students understand their work and behavior; provides 

opportunities to examine/reflect; assists students in identify-

ing personal needs, setting individual goals, identifying 

personal strengths, identifying areas for personal growth; en-

sures students attend own IEP meetings; gives opportunities 

to discuss future 

plans, hopes, and 

decisions as part of 

transition; encour-

ages emerging 

self-determination/

self-advocacy.

Teacher varies use of research-based instructional teaching 

strategies, including use of direct instruction, small group 

instruction, one-to-one instruction, large group instruction, 

differentiated instruction, modeling, guided practice, team 

teaching, demonstration, cooperative learning groups, review/

reteach/preteach, learning centers, strategic partners, and pair 

and shares; uses manipulatives, job boxes, work systems, 

mnemonic devices, books on tape, main idea illustrations, 

read alouds, technology, multimodal presentations, graphic/

visual organizations for whole group discussion, video 

lessons, overhead presentations, daily writing journals, and 

picture journals; incorporates music and fine arts.

Teacher addresses primary communication mode (oral, sign, 

picture, ASL, Braille, total communication); provides op-

portunities to indicate preferences/interests/choices using eye 

gaze, switches, talking devices, or pictures; builds vocabulary 

and experiences; scaffolds prior experiences and generates 

opportunities to build new ones; solicits student interests 

through surveys, show and tell, pictures, parent input, 

favorite school items; asks open-ended “What if?” questions, 

think/pair and share, photo albums, and scrapbooks; shares 

pictures on a theme/topic; shares personal experiences; 

brings in important objects/realia to share; uses age- 

appropriate books or materials, read alouds, computer 

programs, music, class meetings, KWL charts, personal 

history journals, and 

portfolios; opens 

each lesson to capture 

attention; builds on 

student questions and 

comments to extend 

understanding.




